
A GOOD TEACHER OF EFL SPEAKS THE LANGUAGE IN THE
CLASS

Suwartono
Mg h a m tn arl i ya h tJ n i ve rsity of p u rwo ke rto

. Teacher's part i1 foryign language tearning is obviously central. ln Asian contexts, where
learners are stereotyped as '/ess au'onomous', teichers even 

'become 
vitat - an impoftant source

of language input. They, in this case, are also expected to serve as a good linguistib modet for the
learners. T.his paper criticizes the use of language other than enitisn n/ me teacher in thepractice of English as a foreign language (EFL1 teaching in the iritels'local context of EFL
learning. The writer argues that there is no compromise for a foreign language teatcher to speak
the native tongue in the class.

Many teachers of English at att levels speak English in poftion smaller than the native
language of the studenfs. Sorne say they do so becausJtne sfudenfs cannot catch ideas when
English ls used as the language of instruction. Principatty speaking, Engtisn sniiia be used by
the teacher since the very first time ttrc learners make coniact wiii it. ilany ways can hetp the
learners' understanding of the target language use, e.g. repetition, 

"pr"tn tpe",a redu'ction,
rephrasing, and gestures. The use of the first language in-teacihing eigti;n can n'riig aOout somelogical consequences such as learner's. dependence upon the iource rathei than target
language, poor attention to hisher spcech, inadequate ear training, and /ess chatlenge. tn the
meanwhile, the writer is fo some extent susplcious of the teacheri' setf-confidence crisis in the
target language use or their poor command of spoken Engtish.

ln relation to the ideas briefly elaborated aboveif rs necessary that EFL teactrcrs always
improve both their ability in speaking Engtish and insights into the deielopment of second/foreign
language pedagogy.

lntroduction
ln most cases, to me there is only little space for compromise that at work a foreign

language teacher speaks the home language of the students. There are some sound reasons
behind this opinion. U,nfortunatelv, however, there are many teachers of EFL who still speak in a
language other than English in the practice of English as a foreign language (EFL) teaching in the
writer's work place environment, ln the sections that follori tieirriier'puts forward some
arguments and offer solutions to the p"oblems that potentially appear wnen Ef L teachers speak
English in the class.

The Necessity of Teacher,s EFL Speech
Teacher plays a key role in foreign language learning settings. His existence is even

more crucial in Asian eontexts, where learners are stereotyped as 'lesi autonomous' (Litflewood
1999 and many others, as cited in Lamb 2004 at http://wvwv.multilingual-matter.neU). In the case
of Asian learners of EFL, teachers may become one of the main sources of language input. The
amount of language input is limited in various contexts. Beyond the classroorn, rirn"-r" individuals
spend most of the time, learners do not make contaci with the second/foreign language.
Regardless of the roles that a profes:sional teacher of EFL can serve in the class [inctuOi-ng ine
ones that can promote learning aurcncmy) and examples of successful EFL individual learnJrs, a
teacher of EFL should speak the for:ign language in the class.

Anyway, is it possible to speak in English to young learners at, say, for instance, primary
level or even lower ones? Surely, it is. lt depends on the teaching techniques used or learning
experience provided. Most children like singing and listening to songs. bhitOren are fond of
playing games. Child.ren like these simple things. Teaching lnem en-gtish through those fun-
based activities enables communication in the Jecond langriage to woik. lmagine-working with
kindergarten or etementary school children. Due to limited tingiistic repertoire ii is frarO to teach
them grammar in isolation, even thr:ug6 the explanation is given in the first language of
classroom pupils. lt is also the reason why some prominent approaches to second/fo=reign
lan-guage teaching do not support the use of native language in early'levels (Richards & Rodgeis,
1eB6).
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when an EFL te.acher s5 eaks English in the ctass, he/she gives no choice in thelanguage the students will use in the class-commrni."trn. ln other words, when the teacherspeaks English, he prevents the students.flol G;;i;ilg-ile rarget language as a vehicte forcommunication and minimizes the students' depenJen"E ,pon their first language. But, whathappen if students i'emain to soeak their home lr-ngrrg";lJlt r.t it be. lt does not seem to taketoo long' when the teacher of ':FL is persistent w-itn 
"nisrner 

way the students will be forced toaccept the use of segon{/forei3tt language in his .p"""n, ,. normally they will be worried to misspossible points conveyed in the teacier,i speech.
ln the eyes of EFL students, teacher is perceived to have experienced adequate trainingin the use of the foreign language he/she teaches. tr tne irll teacher'spear."l.,e rilt ranguage ofthe students, to some studLnti this may mean the teacher has no 6ooo;;;;and of spokenEnglish (even when it is felt impossible for.tne teacrre,- t,o express with- second trnlurg" words).This may lead to students' neglect of their teacher. eilsuriaury, whether it touihes teacher,sprestige problem or not, the students become reluctant to f.y attention due to less challenge,and even unnecessary noise will ccssibly arise.
Language is learned in socially interaclive settings and that children construct theirlinguistic systems from the lan3uage they hear rrom aouttJand more capable peers (Tabors &snow in Genesee 199a: Q2). A good irnguage t"r.n., iJ a gooo speaker 'ot inu languagehe/she teaches' Teacher's professionat Eng.li-sh 

"uiritv 
i.J bJautiiul pronun.trtion spoten duringthe class will be not 

.only 
gooci e:.posure-but arso 'g;J 

rinjuistic model to their students thestudents. ln addition, there is a possibility that studeits, at lJast to a small number, want to belike him/her in such a matter. After all, improved outcomes in foreign language classrooms aremore likely to occur if the amount of input in the .".onl language in class is increasedsubstantively' Teacher's speech rn English.ii language inpui to tr.," students. The teacher,s use oflanguage other than English ir EFLieaching.*irr 6nrv-rr.ririce vaiuaute opp-ort",iiti"s for thetarget language use. ln addition, when the teaiher oi iFa;;"r.ks a language other than Engtish,the textbook and other written materials then become tne oiry-ranguage source in the classroombecause listening-to-record.ing activities (if,any). ,r" no*riii rimiieo.inis ooes not necessarilymean that teacher should speak all'the'iime or Joniinates classroom interaction andcommunication' The teacher.speaks up only when nelsne considers it is teacher effective talktime, e. g. when giving instructions or offering'correction anJ te"ooacr.
The arguments noted above suggeit that it is of ireai vatue for teachers of EFL io speakthe foreign l;rnguage in the classroom m-a-nagement and,Iherefore, EFL teacher,s competence aswell as performance in the language he/she teaches is a-crucial thing. untoriunately, manyteachers of English especially those lt secondary classrooms ipear English in portion smaller (ifthey do) than the home language(s) especially tnitonesian. S;;" say students do not understa^dtheir words when they use English as the language oilrrtir.iion. This might be true. However,the writer is to some extent suspicious of Ine 

-teachers' 
setr-conriaen"E .ii.is in in" targetlanguage use or their poor commsr,d of spoken rngriih a;diorignorance of way-outs.

English as the Classroom Language of EFL Teachers
what will a teacher of EFL do when he/she finds it impossible to speak Engtish in theclass? stodents might reject ':he teacher speaking in rngliih oecause tne ieacner;s speech ishard to understand' !!v, tner, is his speech hird to Jnderstand? some causal.factors arepossible' one possible factor is the teacher speaks too fast. Another po..ioiritv a"dls with theteacher's speech, which is not accurate. H,is languag" *rt-"tro be too ,,high,, or complicated tothe students'level. Above all, troubles might beioot]"0 rroirlnl speech content (e.g. containingnew concepts) or irregularity of target language use.

.Many ways associated with tinguistics and behaviors can help learners understand theteacher's use of EFL. when the teacher considers the studlnls do not positivetf iespond himspeaking EFL because he speaks too fast, he can initiate iu.n 
" 

questibn-as ;6o t speak toofast?", "Shall I speak more.slowilr?", or, if they.stirr iiiow iig,'s or'not understrnoing, he canrepeat what he was just saying at a lower speed level. when flre students seem reluctant to payattention to the teacher.speaking English ahd when this, as n" oou. believe, is because of hisspeech inaccuracy or impropei language 
!:y"t,.ne..-1niy try-to rephrase ni, *oios. By thistechnique one tries to ask or say tne same thing in oirertini ivays. ln the parts thai follow sometechniques that result in a greater focus on mJaning and unJerstanding the second languagewithout recourse to translation (shifr to source tanguagl; are discussed. ,
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Rephrasing can be thought of as a paralleling the questioning downward technique.
Questioning downwards technique can be best used with both reading and listening
comprehension. lt is a way of helpin; students to reach the textual meanings through establishing
what students might already know about the topic. For example, in a short piece of reading text
on seasoning food, it is suggested that novices wanting to use spices and herbs in cooking their
food should underseason the food. The following dialogue shows how downward questioning
might occur.
T: What advice does the writer give a cook who is not used to cootcing with herbs and splce? [No
response from the students.l
T: lf someone was not experienced at cooking using ginger what advice would you give him/her
about using fhis sprbe? [f there is stili no response from the students or still sltow signs of not

understanding, then an even easier form of questioning might be required - that is, down-shift
further.l
T'. lf you were cooking and you did not know how much spice to put into the food, what would be

a good strategy for you to follow: put only a little bit of the spice into the food, or put quite a bit
into the food? lAt this stage, one presumes there will be an answer, and the teacher can begin to
question 'upward' now, if necessary tracing the questions previously asked, but in reverse order.]
The point about such questioning is that it is carried out in the second language, that the focus for
students is meaning, and that an implicit message is r;onveyed to students that they often know
more than they think they do and thr:y need to use their background knowledge to help them to
understand texts.

Demonstrating and other t,:chniques of visualization are sometimes helpful and even
powerful. Demonstration of meanings is more usually associated with vocabulary items where
teachers may demonstrate, for example, what an 'oblong' is by the use of their hands. Such

visual cues help students to understand new words and store them both as linguisttc items as
well as visual representations of them. An establishment of this practice in one's classroom also
sends a message to students that the first recourse in case of incomprehension is not necessarily
the dictionary. Deducing meaning from the context technique can also be used in this case. Here
is an example from Mangubhai et al., (1999) that shows how demonstrating brings forth an
answer.

[The teacher is comparing two anirnals.]
T: Can you tell me something e/se thaf rs the same? ... lva, can you tell me something e/se fhaf ls
the same? [waits for an ansu/er]. What do you know? What did we learn last week? (as he asks
the last question, he bends around points and touches his own spine).
lva'. Backbone

Use of visuals in classroom is a powerful way to convey meanings to students. To try to
convey the idea of 'globalizatron' a very good starting point can be a picture of globe (or better
still a model of globe itself). The visrral aid can lend itself equally well to teach the converse of
globe, the local. At early stages of second language learning the use of visuals or objects can be

effeciively used through a teaching approach called Total Physical Response Method, where a

teacher might be able to introduce a series of names of fruit, for example, in the second language
through use of fruit, or colors thrcugh the use of colored pens. The following example from
Mlangubhai et al., (1999) shows the use of students' bodies as physical obi-ects.

[I'he teacher has got students to take on the name of each of the planets in the Solar System.
I'hey then introduce themselves as "l am Saturn" and so forth.l
T: Now this time I want you to re-organize yourself -if you know the answer - from the biggest to
the smallest [She has the diameters of the planets on a chart, so students have to understand
the figures and remember names of the planets (i.e. other students) and get into the right ordcr.l
Gestures p':rhaps fall into a technique of this type.

However, all those technlques above will be less helpful if a routine and consistent
organizational structure in which le.arning activities happen at regular intervals and in predictable

ways are not well-maintained.

Conclusion
To sum up, there is no reason for teachers of EFL not to speak in the language they teach

to their students. lncomprehension and rejection in the part of students while listening to the

teachers speaking in the language do rc,t necessarily mean the demand of translation, availability

of dictionary around, or recourse to native-tongue in the part of teacher. Students benefit from the

teacher's speech in EFL, it is gocd for their second language development. To achieve this

130



r
It..
l:ondition. a teacher of EFL should always use English when intenCing to speak in the classroom'

l;r;;id;., it G-n"""r.ary that he/she actively evaluate the classroom situation and with all his

I il; ;;tie-immeJi"te dicisions about particutar technique to further students' understanding of

I ,-qoinq classroom toPic.
I "- j;;;tation to in" id"r. briefly presented in this paper the writer recommends the EFL

Iteacher education institutions re-self-assess the spoken English performance quality assurance

l;l-il; t"urnur. trainees and their Teaching English as a Foreign Language (TEFL) course

lrri*"rL- grf since a good leacher is a good learner, he/she should strive for better

I 
professionalism autonomouslY.

I
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