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ABSTRACT

Creativity is considered an irnportant thing to achievilg success in alv field of life, includ-

ing English language teaching. In the teaching of English in Indonesia, u,here it is a foreign

language, teachers'creativit) is er.en more crucial. This paper highlights the significance of
teacher's creativitv in English language teaching, suggests approaches to developing teach-

ers' creativity, and shares examples of classroom practices, notably their use of creativity

in English language teaching.
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The essential role of a teacher is to help learning to happen. For this to be done, a teacher
plays certain roles. One popular role is teacher as facilitatot This role is crucial because, when
learning takes place, students are basically being engaged with problems. Therefore, teachers
need to crcate an enrrironment conducive for their students to learning. Unforrunately, in playing
such a role, z teacher is not always successfirl. One thing worth taking into account is creativity.

It is fair to say that creativity is an importxrt factot in achieving success, including success

in Engfish language teaching/EJJl. As a foreiga language, Engtish is neither easy to learn nor
to teach. Eng[ish teachers need to be creativg in an effort to create an environment for their
students to learn in. This paper highlights the significance of teachert creativity in Engfish
language teaching suggesting apptgaches to the development of teachers' creativity, aad sharing
examples of classroom ptactices, notibly the expression of creativity in ELI, based on the authort
own teaching experience, research cmeet, and teacher training, as srell as workshop-tours.

The author's interest in teachers' creativity was triggered by his noticing that most of the
participants in his teacher training and workshops had very limited insights into ELT
methodology, classroom acdniq, media, and resources. For example, a talk about the use of
Sames in English classes often provoked an argumenl Some trdnees strongfy disagreed with the
use of garnes in Engfish classes because it was time-consumin g Lxer discussion and feedback

opened their eyes to the relevance ofgames in a classroom situation. It seemed that their attitude
had been generally rooted in ignorance due to low motir.ation in nurturing professional
developmenl In peer teaching sessions of in-service teacher training the activities the trainees

brought to the class predominantly invohcd merely listening to the teacher Most pte-service
teacher training students who had had teaching practice at schools voiced issues consistent with
this upon returning to cafipus
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Before going an]' further, it is better to discuss u'hat is mea:lt by teacher's crc..rtir.it]. here.
Creativitl itsclf is actuallv a complex notion. It depencls upon thc abiiity to analltzs a,.,l
er-aluate situati,:rns and to identi$' novel u,ays of responding to then-r. 'Ihis in turn depends
upofl a number of different abilities and levels of thinking. That is u,hv, a teachert creatiyity
can inspire othcr teachers. Hou'er-er, tavo creatir.e teachers may do the sar::rc thing in 6ifferent
\1'ays.

It is interesting to discuss v'hat characterizes creative teachers. Creative teachers are in
some \r'alrs sirnilar' Richards in his online article mentions that creari',-e feachers possess the
foilori'ing quaiitics: (1) creative teachers arc irnou,ledgcable; (2) creatir rt' i, teac6ers requires
their possessing confidence; (3) creatir.e teachers are committed to helping their learners
succeed; (4) cteative teachers are non-conformists; (5) creatire teachers arc familiar rvith a
varie$' of stralcgies 'and techniques; (6) creative teachers are rrsk-takers; (| creatir.e teachers
seek to achieve learner-centered lessons; (B) creative teachers are reflective.

\Vith regard to those qualities mentioned above, here are the authort brief personal
opinions. Creati'r'e teachers learnalot from auatiety of sources. With all theirknowledge and
efforts, they tend to enjoy trying oat ideas in the class to help their students learn better. They do
not feel u'orried about being different from what other teachers think or do, or - borrowing the
term used in a classic work of Postman & \I/eingartner-"teachin g as a subr.ersive activity,,.
They eniov looking back at theit orvn teaching practice, such as from notes (teaching jorrrnals),
students' feedback (usually by getting them to scribble on a piece of paper, or quesrionnaires),
video-recording; ct collcagues' feedbacli (rhrough obsetvation).

From the discussion above it could be inferred that pre-service English teacher programs
alone are not enough to generate creative English teachers. According to Brervster (2007) a
ferv problems in initial English teacher education include: 1) an insufficiency of suitablc training
materials; 2) an nappropriate theory-practice balance; 3) trainers u,ho are not sufficiently
experienced rn ELT; 4) insufficient demonstration, too much lecturing too litrle participation;
and curricula which are out-dated and out-of-touch with current wodd developments.

In addition to in-service teacher training, within their teachin g cneer patticipants are also
expected to continue with professional developmerr't, such as by actively taking part in
workshops and conferences, extensively reading professional journals and proceedings in the
field, and seriously participating in the e\rents held by professional orgaoizations. As far as the
author is concemed, the teachers of English are weak ra this rnatter, especially in their use of
resources and participation in professional forums. The majority of them do not enjoy reading
books arrd lack farnilrzaq, g,ith journals and proce"ding,s. Neither are they encouraged to attend
professional derelopment training forums and worlshops. Often teachers attend forums mere]y
for the sake of obtaining a certtficatel.

Journals and proceedings are superior to textbooks. Recent research frndings and creative
and inrurutite ideas are shared in journals, proceedings, as rvell as professional forums. Updated
information contained in them could be very valuable and inspirational to teachers of English.
Teachers'common excuse relates to the unavailability of text-books in the first year of the
current curriculum implementation in this country; a situation conditioned by a lack of
resources and access to information rich media. Only creative teachers could ha,e suniuel
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ri'ithin such a scenatio, as they could perform ecluaill' rvell *rith or *-.ithout standardized material.
Like joumals, conferences and svmposiums are 

'err 'aluable 
rcsources or acccsses to the

cievelopment and sharpening of teachers, creativiq,. For example, a unir.ersity teacher of
E'nglish shared her research finding. In her collaborati'c *,ork *,ith a colleague she concluctecl
a team teaching and lear.i,g in her English class. She \\,as 

'erJ' huppy vith her srudents,
response to the team teachr,g and learning. Eghty-fir-e per cenr of the students stated that
ther preferred a class taught bv a team ha'ing trvo members *,ho *,ere akvays present rn trc
class instead of a tearn rvhose members come in furn. Sh,-: *,as also cxcitcd to see thc iact thar
w-itir tcam teaching that adopted the oral Presentation Approactr both srudents and teachers
\\'ele cflcouraged tcr collabt.'ratc amongst tiremselves, cspecialiv n,ithin their 'wn Sroupscognitr'ely - in getting knov'ledge by discussing the assigned readings, affecti'e11. - in
der-eloping empathl and friendships, and psychometrically - rn prepanng power points a,cl
operating the computer and LCD during the oral oresentation. The teachers could share ideas
and experiences, especiaily during the discussion after the students' presenrations - which is
actually the essence of team teaching.

Conferences and symposiums often include u,orkshops g,ir_en by some of the delegates.
The practical experiences shared in these events are valuable and could be inspiring to other
teachers of English. For example, one teacher shared an experience of inno'ati'e and
effective strategies ftrr teaching English. T'he teacher explained horv to create a classroom
climate in v'hich students \vete eager to take risks ancl practice a fler.. language. or, a *,orkshop
given by another teacher rvho explained how to select/de srgn/ ad,apt/ materials and interactir.e
actil'ities to make students better moti'ated through imaginative, creative, and inno'ative
teaching techniques suitable for productive learning.

creativity in EUI'can find itself expressed u,ith regards to methodology, media, resources,
material, classroom activities, or in some comhination these. Norvadays, with the rapid
adr'zncement rn ICI teachers are challenged to make use of computer and internet in ELT.
Research has reported that English teaching and learning has become more practical,
"appetizingl', efficient, and effectirre with technology. However, it requires alot of open-minfudness
and aciosifl in the pa:rt o{ teachers. Besides open-mindedness and cudosity, at times, creativity
needs imagirution and/or probhm'soluing skill too. The fbllowing are actual, more detailed
examples of teacher,s creativity in ELI

First of all, the use of <iubbing to help students learn English sounds. Teaching
pronunciation using drills so far has not been fruitfi:I. E*en though during the teaching and
learning process student inl'oh'ement u'as apparent, in fact, the learning outcome u,as less tl,ran
u'hat n''as expected' It seemed th:r- a nes/, more subconscious teaching technique was
necessary to help them learn.

The author considered the using film dubbing similar in form ro karaoke in music, as a
way of indirecdy getting students to develop phonic skills. \x/ithh the context of dubbing, the
individual $/a^s to memorize and concentrate on the r.erbal ancl non-r.erbal behavior of the film
attist r'-'hose voice he/she r'a^s dubbing. The process required a degree of reflection rn that the
dubber v'as to produce "professional" voice - one sounding like that of the original speaker.
'I"he "Dubbing Group" students leamed in a fun and exciting context which resulted in their
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dcvciopurg better pronunciation skills, e--en though statisticalh- the r:csult shou,ed insignificant
diffcrence compared to that of "Drill Group" students.

f)n another occasion, tlle author emploved songs as media to help students learn English
conrrected speech. Conncctcd spccch is an important aspecr il Lhe pronunciation of English.
i\4a^steting this aspect rvill not only improve the speaker's' fluencl' and givc positive impression
of the spcalier to the listener, but also heip him/her compreirend tl-rc overall language bettet.

In relation u'ith English connected speech, the u,riter consiclered that songs could be quite
heipftil. One argument is that some sonfp, different from films, are so slorv that recognizing
I-rou' ihe *'c,rds flou' becomes easier. Beat in songp and music in gcnerai rnakes it possible for
speech to be easier to apprehend in spite of the speed of the speech Initially inspired b), this
part "r'\nd I..." of a song entided wi// 6/71ts1,5 l-ote Yotr, a-s a teacher the author selected and
expiored some songs material for this purpose.

The students taught English connected speech have benefited from the use of songs as the
teaching media Their percepticn toward the lesson was better than that of Drill' Group
students. The rates were 70.Boh for "Song Group" students and 59.5o/o for their counterparts.
According to the open-ended questionnaire, students 'impressions tov,ard the use of media
rvere likely to make up around 570/, of the total feedback given by the Song students. Based on
the statistical analysis, the gains of both sample means $,ere,hov,ever, insignificant.

Another example of teacher's creativiw is shou,n in the foilou,ing collaborative work. An
English teacher of a private vocational school in a district in central Puru,okerto came by to
conslilt l-rer studcnts' motir-ational problcms u.hcn follou,ilg Eriglisir 'structurc' lessons. She
complained that her students u,ere passir.e, while structure was predominantly taught in the
school subject.

\Vith regard to student poor participation, the author suggested the use of songs as

alternative media to promote the students' participation in the class. fhe use of media can
develop student learning interest and motivation. With adequate learning interest it can be
expected that student participation is not just class attendance. The students will have enough
energy to avoid gi"g negative response to classroom activities. Songs have rhythm and
authenticity. These features in sonp present fun to the listeners. S/hen students feel excited to
learn, their learning participation develops.

As authentic material, songs motir'zte the listeners to repeat the lyrics either wholly or
partially. Furthermore, song lyrics contain samples of language in use, including sentence
patterns. I-et us consider, for example, the expressions'I don't wanna see you crytrr€, or 'I,ll
nevel let you go'. \Vithin its context such an expression can be brought into the classroom
when a teacher intends to introduce the sentence patterns that use verbs of senses and special
verbs like /cl, tnake, etc. Sari Q009) points out the power of songs for teaching the grammar of
a language.

The collaborative work has indicated a positive effect of the intetvention implemented in
the lesson. Based on the data analysis, there was a trend of impror.ement in both student
learning participation as well as achievement.

The next example mlght be the g{eatest instance of creativiry evinced by the author in the
teaching of English pronunciation. Suprasegmentals, such as stress and connected speech, are
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rvorthier of attenfion mainly because thcsc features contribute heavilv to intcrllllibflin' in
spoken h,nglish and convey better impression of tl-re speaker (O'Neal, 201q. Aparr lrom the
significance of these fcafures, scr.erai problems emctged during the author's pronunciation
teaching uninterestinglesson, lack of listening-to-model actir.ifv prior to production pracrrce,
greater portion of teachcrt taik, and too much drill.

In an effort to soh'e tl-re probiems, reflcctive leaming method rvith r.ideo as a reflectir,e
tool incorporated into orai communicatir.e language activrties u,as adopted. I{eflectir-e
learning u'ith video u'a^s hoped to enablc thc shrdcnts to sclf-monitor and self-cval-rate tl-rcu

os,n speech performance. 'fhev q,ere abie to modifi' their behavior accordingli., either in
isolation or with support of teacher and/'or peers. Facial cxpressions and gesrures rhat often
accompany accented utterances$,ereof special intcrest to students. Students' pronunciation
class activiti during the lesson covered rehearsing monolog or dialog, video recording,
replaying. and revising. In this u/ay, the sfudents could be motivated to learn by internal
rervards, such as increased self'esteem and a sense of accomplishment. Above all, the method
could be done autonomously by the students outside the classroom.

An outside class pair-u,ork conversation recording made by two very u,eak students on
one occasion, for example, contajned mostly accented and connected utterances of English.
On another occasion, another couplc of students even mana{led to use intonation, stress, and
connected speech aimost perfecdy through their outside class conr.ersation'u-ideo ciips. \Vith
this improved use of intonation, stress. and connecte d speech, most students' pronunciation
of English u'as to some extent no longer strong in Indonesian or Javanese accent. 'l'heir

utterances in monotones were ameliorated; meanwhile, melodies of varying kinds became
more often heard, with rising and falling intonation. ln other words, the students'
pronunciation to some degree sounded "mo re English"/ foreign-accented.

Some writers argue that rvriting cannot be taught. It can only be learnt. Others arguethat a
good u'riter is one who is a good reader. In fact, the experience of teaching academic writing is

felt to be the most challengng and energy-consumingwork by the author. Initially, the
academic wnting class had begun with a presentation of patterns and dictions/terms/phrases
most commonly used in academic writing. \[&en v,riting activity began students showed no
positive response to it. When g'iven chance to ask questions, they tended to keep quiet. When
they were being monitored or their vriting product was evaluated, almost nothing or very little
was q,ritten. They just found it hard to get started, let alone to write propedy.

To soh'e the problem above, an academic writing class that offered relevant actir,ities,
minimized teacher's domination, provided students u,ith greater opportuniq, to rvrite, and
encouraged them to get involved in writing actiug u,as required. As UNESCO (2001) writes,
'?eople learn best v'hen they are direcdy invoh.ed in all aspects of thek leaming'. In line u,ith
that, I)ryden and Vos (1999) makes the point that most complex knowledge can be bestabsorbed
and memorized by learners if they learn with full involvcment.

'Ihe author this time tried out a teaching model named social iryuiry,which is suggested for
use in the social studies. This teaching model g'ives an emphasis on problem-solving. Another
characteristic is the open climate of discussion. Srudents are pro'"-ided with an opportunity of
making use of most possible sources in/outside schools. In the context of E[.i[, this teaching
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{
mocel is expected to help students inquire about or search for facts about academic writing
including its corresponding linguistic dirnensions, and then communicate the results of the

irq"oy within the classroom. There carne arl idea to 5fve students a proiect-based and library

work assignment. The students, in pairs, were asked to write an article based on their

mini-project and writing task as if they had been an autlor and a co-author. They were invited

to malie a presentation and receive feedback from peers and teacher.

Through such a teaching and leaming process, writing lesson s,as no longer tiring and

time-consuming to either students or teacher, at least in the classroom. One clear, powerfi.rl

impact of this social inquiry teaching model on the academic wtiting teaching course was that

the students seemed to get involved in the class activity. Was it because they learnt by doing?

The next example of cteativity ifl ELT was based genuinely on the author's ideas and

experiences as a teachet, and pardy on his survey. An example of common poor ELT practice

is a reading comprehension class in which the teacher gets the students to produce oral or
written answers to a series of 'wh' questions that follow a reading passage. It is too demanding

as reading cornprehension is receptive, so students should riot respofid far beyond

cornprehension. It is enouglr fot them to show a choice among options provided- When the

choice is riglrt then it is assumed that the students comprehend the text In a classroom

teaching and learning context, this even could be simplified by modi4ring the options-based

test item in such a,way that students find it appealing.

Mury l^guuge learning activities, mainly those telated to receptive languary skills and

knowledge, can be presented using options-based tasks. Generally speaking with options

students have choice. With choice they feel secure. The first type of modified options-based

task is the multiple-choice technique. With this technique, the teacher helps students get the

dght answer (e.g. search for meaning of new words in authentic materials) by ptoviding the

students with options that include both key and distracters they are akeady familiar with. By

doing so, the teacher helps the students attend to meaning without telling them directly. This

somehow supports i"qi.y leatning.

Other modifications of objective test items for classroom ELT are possible. While,

normally, matching test items are presented complete with distracters (B list is longer than A
list) in tests, for classroom teaching and learning purpose the matching test item is

intentionally presented without distracters(A list is the same in length as B list) to attr:lc..

students to complete tasks. With this matching technique, the students sporitaneously draw

lines connecting entties within both lists. Included in this technique are completion exetcise in

which options are prcvided in the box, identifying pictures while listening and sticking labels

under pictures. What might be matched might include synonymous words, antotryms, words

and definitions, words and pictures, etc.

On a smaller scale, there are other examples that reflect the teacher's creativity in ELL To

raise students' interest in learning pronunciation, the author has once in a while used a game

illustrated as follows:

1. Two groups of five to ser€fl students are asked to stand in line (usualh thtoq$ dassroom aisles).

2. The two 'lrreat' students are asked to listen (*i"S the headset) to the speaker on the

recording at the front
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3' T'l-re trvo g1'oups compete bv trving hard to l,hisper the rvord heard bv the heacl student
across the members to the tail student.

4. The compctition is scored on the ba^sis of speed and/or accurac)..
It ha-s ahvays been exciting and chalienging. Qute often the author shouicl walt a minute

before proceeding rr ith the next step.

Since trlo mafly to mention here, the last exampie is derived from the authort experience
a's a certified'fll.Fl TESOL Trainer of lrainer. As a rariation, nhen introducing r]escdptive
texts, once in a t'hile tl-re class rvas challenged to go through a cooperatir-e learning. Tb6ls/
aids/medi4 namel; sevetal pieces of large clrarving papers, color markers, and copies of text
had been prcpared. -{'hc 

class *'as split into groups of 3 - 5 srudents. Each group !r:as gl\icri a
copy Of text, a paper, and markers rvith different colors. It v,as timed. They dreg, a picrure after
or while reading thc text. On completion of the tas( the picture wa^s stuck on the rvall near
their joining seats. Usually, a little noise and laughter broke down at this point, Two or three
members of each group rvith notes should leave to visit "neighbors" for information sharing.
Quite often, they were involved in debate and managed to settle it when referring to the text.
Reading comprehension and speaking \vere supposed to develop u,ell and excitingly this u,ay
All domains in individuals rvere supposed to be activated!

fb sum up, or.erall, our teachers of English are not/less creative. IJere are some
alternative suggestions for this condition:
1' Teachers' creatir'-ity in English langgage teaching is important in order to help rhe students

learn better.

2' Some important words/phrases related to teachers' creativity are knov,ledgeable,
confident, experimenting imagmatirrc, open-minded, curious, problem-solying.

3' Teachers of English should develop and sharpen their teaching creativity by nurtunng
their professional development.

4' Teachers of English should fantliatbe themselves with journals or periodicals and read
them a lot to explore information or insights into and development of recent ideas and
research findings.

5 ' Teachers of English should actively take part in conferences, symposium, seminars, trainings,
and workshops Such acti\,'ities open the opportunity for or accesss to direct and intensed
communication with better experienced colleagues as to obtain practical ideas and
experiences.

6' Practical experiences have been shared in this paper. These could be mspring and are, of
course, subject to adjustment.
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