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Handling the EFL Students’ Crisis of Self-confidence
to Ask Questions

‘Tono Suwartono, Puspita Mayaratri
Muhamimadiyah University of Purwokerto, Jawa Tengah, Indonesia

s no,wonder that inqui

g is an important sil. This pape deals with a research which was ntended 0 s if

Forign The research involved a sccond 085k

esions was considsd o by the s and rescach colliarsors. The i were coleed rough
observai ifed, ic. the

them, worried of being judged s arrogantor preentious, did not want o be considered stupd, and wondered if
they could produce qualifed questions. Teachers belived that fea of asking questions is part of the Indonesian
Students” culture The escarch team agreed upon the way 10 handle the problem—by respect and encouragement
procedure, The firs session implementing the procedure was not successfal cnough in raising the students”
selfconfidence

seem 1o be improved. They were sl afraid, doubifl and unhappy with questioning, which were the signs of
lckin of condene, Howewr the next cyle was in enerl  seess. The stdes” quesions incresed
comsidrly.They locked W bappice i response to teachers”

Keywords:sll-confidenes, respect, encouragement

Introduction

Responses always raise everywhere when people interact, Their responses could be either positive which
support the stimuli, o negative which deny them. I teaching learning process, complex responses come from
the studens. It is generally known that the complexites are influenced by intemal and external factors. The
internal factors are related to the students and the external factors deal with the teachers, materia, time, place,
school facilities and students’ social environment. The complexities of studens’ responses also exist
ing process, including the English leaming process in senior high school. In the English learning
process, students® responses are one of the important factors supporting student achievement, It i generally
believed that students” responses influence both the students in following the leaning process and the teachers
in conducting the instructional process. Asking questions n the English classes s a form of positive responses

language lear

T lecturer of ELT Dey
lecturerof ELT Deps
ncerming this aticle should be addressed o Jurusan Bahasa Ingars, FKIP, Muhammadiyah University of
Purwokerto, Jowa Tengah, Indonesia.
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from the students. Questions give focus and direction, and provide goals 1o both the teachers and the students
And when the students generate questions personally, the impetus for education is theirs. If the teachers simply.
provide the questions and ask the students to find the answers, education would hit o miss.

Unfortunately, students—even higher level students—ofien run into problems when asking questions.
They are aluways quict and hang their heads in class when the teacher wants them to ask something they do not
understand yet. This is what happened to the second year students of Physics Department at senior high school
4 of Purwokerto. The students were actually clever and have high learning motivation, but most of them had o
desire to ask questions when following English lessons. The teacher had to be pat

nt
raised by them. From pre-observations, it was inferred that the condition had rooted from a number of causes.
Firstly, the teachers were the ones that usually asked questions. The students did not usually tend to ask
questions to their teachers, but just answered questions from their teachers. The students felt anxious about their
bad pronunciation and poor grammar. Secondly, the students had limited vocabulary that made them fel
unconfident to say something in English. Thirdly, they felt afraid of being thought of as stupid students or
beingjudged s “sensation huner” tudents, o hey e affid o beinglaghed a by the riends o techer,
in English.
self-confidence as sated by LING (2004)

iting for questions

problem, ic.,

My st fcn et hey refsd 1o it oo ties b ey wers fid o making
e inclss Cosaenty 1 nd
oy my improvi ! self-confidence.

Unfortunately, sometimes, teachers are unwise in response 1o students' ques
saying something that hurt thei

s by getting angry or
Students. The authoritarian teachers and unorganized teaching methods are
other factors. Material factor may also be responsible for lacking of confidence for asking questions. The
material may make the students feel bored (¢.g., grammar), or the material that they have to leamn is so much
that they cannot manage themselves to concentrate. Those above may be the reasons why the students used to

ppear ons raised whil were going on.

HUANG (as cited in LING, 2004) argued that i
when one knows that a person with poor self-confidence has less initiative to develop his/her different kinds of
es. As e know, the students' slnce and no pariipation in classroon activiisareparly dus 0 the lack
of| Knowledg in their study.

Al the reasons mentioned above are enough o cause students to have low or even no self-confidence,
‘which finally make them reluctant to ask questions to the teachers, although they perhaps really want to and
need to do so. This condition of course makes teachers worry a lot, and brings about disappointment as well.
However, it s important t0 help teaches orgaize tudents improve thie self-confidenc fo asking questions

in classroom in their future To
Solve the self-confidence pwhl:m, the author and the tachercollaborators ngr«d upon the use of respect and
lish, The method is

focused on psychological treatment to the students.

Research Methods
This research is a CAR (Classroom Action Rescarch). The CAR employs the Kemmis and McTaggart's
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(1988) spiral model. With this model, the research steps taken were as follows (see Figure 1):

Ientifcation of problem
Idenifcation o causes of problem
25 idenifed causs of problem

Sclection of causesof problems
based on the levelof ugency

15 medium causes of problem

‘Selecton of causes of probems
based on feasibilty tobe solved

“sensation huner”, (2) The students

4 (6 The teacher

¥

Determining some actons 0
overcome the problem.

Actions: Giving respect and
encouragement

Figure 1. Main steps taken in the research.

“The rescarch lasted for three months, taking two cycles with three sessions in each cycle. The research data
were collected through interviews, classroom observation, questionnaires and photos. The first step to take in
analyzing » Thisisa
process of attempting 10 reduce the large amount of data that may be collected fo more manageable categories of
concepts, themes or types (Burns, 1999, p. 157). Once the data have been categorized in some way, comparison
was made to see whether themes were repeated o developed across different data gathering techniques. Afier
assembling, coding, categorizing and comparing, the next point was to build interpretations which made some
sense o the meaning of the data. It was done together with collaborators. In atiempt to get the valid data,
riangulation was done. The trangulation method type (Bums, 1999, p. 272), i, using different methods o
compare data (e 2.,
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1 help the author decide the specific focus of the research. The author also kept other documents relevant 1o the
rescarch, such as lesson plans and checklists of classroom moritoring and students’ questions quanity checklists.
Data were also gathered through questionnaires to evaluate the effectiveness of the implementation. The author
delivered questonnires o all students at the end of the pre-observation and at the end of each cycle 10 assess
students' perception about the classes in elation with problems under investigation. The teachers also completed
questionnaires on problems they hae in classes. And the author also interviewed the students during
pre-observation and at th end of cach session (o get some insight nto changes i self-confidence for asking the
teachers and horw they had fel about the implementation. The teachers had been interviewed to get some insight

percep how it might be impr
Results and Discussion
Cycle1
Session 1. Implementation of Cycle 1 stared on April 27, at 8:30 am. which the
author acted as the teacher. The collaborators sat in the last row, observing the teaching-learning process and
completing the checklists on the teacher's actions. Encouraging students to increase their awareness of the
importance of questioning became the first priority of tis session.

It was a reading class. the lesson with a lst ‘words from the text.
“The words were written on pieces of paper, a piece for each word, and then were attached on the whitcboard.
The teacher asked students whether they knew the meaning of the difficult words on the board. The teacher
invited them to ask, because none of them knew the meaning of the words given. The teacher started to
encourage students, emphasizing that questioning was an important thing, especially when they found
confusion or did not know about something, and ensuring them that asking teacher questions did not
necessarily mean stupidity. Finally, a student raised her hand and asked one of the difficult words followed by
another four students, which meant that all the words had been answered. The teacher said “thank you” to
students before they gave answers.

“The lesson contined with the text. The students were expected to read and comprehend the text carefully
and do the exercises that follawed. The teacher, once again, asked them 10 ask questions if they found
difficultes while reading or doing exercises. No question was addressed untilthe first break bell rang.

“The students continued the exercises. The teacher encouraged them to ask questions if they experienced

difficulties about the lesson in that day. No student raised their hands. The lesson continued with checking the
exercises results until the time was up.
Session 2. On Wednesday, May 3, 8:30 a.m, the author and the collaborators implemented the action in
another session. It was a writing lesson on weather. It began with checking homework instructed in the
previous week lessons. The teacher offered the students who wanted to answer voluntarily. Because nobody
wanted to do that, the teacher pointed out two students for the first two items. The remaining items were.
checked together. The teacher asked students to read the text which talks about weather in England. Then,
students were “The first break bell rang

“The teacher got students (o write about weather in Indonesia within 50 words in no more than 20 minutes.
“The teacher offered students chances for asking if they found difficulties, but nobody asked. Afier 30 minutes,
the teacher walked around the class for checking students" works one by one, corrected mistakes and answered
students’ questions. The students asked the teacher individually when the teacher came to their desks for
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checking their writing. It took the remaining time for the lesson,

Session 3. The following day afer session 2 (May 4), the planned action was once again implemented. The
action remained the same as that implemented in the previous lessons, focusing on encouraging students to ask
‘questions and respecting those who did it. The class act
‘material that had been taught in the fist year.

y that day was just reviewing “the fture tense”, the

“The lesson began with discussing homework given the day before. The students collected ther homework
1o be corrected. Afier checking student assignments, the teacher gave some new ones to students. They were
asked to find out difficult words in the text “Flood™ and write down the meaning under cach word n the text,
then write down the results on the paper. Then, the lesson break came. The lesson continued with a review of
“the future tense”. Having given explanation, the teacher invied the students to ask questions if they stll flt
puzzled with the materal. As the students replid that they did not have any question this time, the teacher
continued to explain. Having finished the explaining, the teacher, once again, invited the students 10 ask
questions. Almost all of the students seemed to agree that they had nothing to ask the teacher. The lesson
continued with practicing “the fture tense” through pictures on the book. Some students practiced it in furn
untl thetime was over.

I the fstssson h studens id no know the meaing o he vocabularies iven Beids, they Iooked
hesited,affsid and also doubiul i responding the ehances gven 1 them 10 3. Some studnts ogether asked
theteacher a queston whi ak individual,hey s
nothing, The teacher encouraged them,
and also toldthem that teacher would help them when they had problemms in amanging the questions, Students sl
looked hesiated and scemed to wait for others 10 begin. Finally, a student raised her hand and asked with
hesitaton. Other studentslooked at he, s if an extraordinary thing had happened. Ot of 38 sudents,thre were
only seven questions asked by seven students who delivered questions during the firt session. Unfortunately,
there was no maximum ffort rom the teacher in giving praise words as a form of respect afer the students
delivered questions.

I session 2, the students were just as quiet as they had been in the first session. When the teacher offered
them a chance for asking a question on something unclear, they looked confused, but no single question was
addressed. The teacher asked students more than helshe was asked by the students in spite of the fact that
helshe had offered students a chance for asking some questions. It was because the material did not allow the
students to have chances for asking during the class. While doing the writing task, many students asked the
teacher individually when walking around the classroom whether ther grammars were correctof not, Some of
them looked shy to ask when teacher approached ther.

The last session in Cycle 1, session 3, was dominated by questioning, which was
by the students. When the teacher offred them a chance for asking, they replied by saying “No" meaning that
they b nothin 0 s, Every student seemed o ndersiand the matra well, It was because the matralundee

o1
e
e
s \ : 3 o |

i T 0 0 F ]
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The successofthe planned action mplemented i he firstcycle was analyzed by using SWOT (Strath,
Weaknesses, follows: (1) Strength: It s effectiy in motivating
students for asking. Students are more active, the material is not disturbed, (2) Weaknesses: It needs more time
to implement the action, (3) Opportunities: It still has a big chance to solve the problem, and (4) Threats: The
students

Based on those aspects, discussion together with collaborators was conducted to decide whether the action
needed revising or not. The form of the revised planned action was presented and implemented in Cycle 2. The
revised plan was 10 give rewards 10 those who asked the teacher. Actually, a reward here is a concrete
manifestation of respect and encouragement scheme. The planned action of Cycle 1 was st
Cycle 2, however, it would be implemented more effecively.

Cycle2

Session 1. The research entered Cycle 2 on May 10, 2006. The first session was a writing class whose topic
was application lettr. The author had a discussion and agreement with the collaborators about the use of
reward in this cycle. Except for the fist session reward n the form of snack was not included,becuuse i
would be given i gan the lesson with touching on the
last daily test administered in the previous meeting. Then, sh aked the sudensshot e amition e
graduating from a universiy. The teacher elicited their responses. Then, the teacher asked the students 1o
mention kinds ofj About 39 kinds of jobs, whi tudents” teacher
herself, were written on the board, ked stud

because the number of the students was the same as that of kinds of jobs available. The teacher invited the
students 10 ask her if they did not know the meaning of the Words on the board. The teacher encouraged them
R0t 10 be affaid of asking questions and told a sory which described the importance of questioning. Having
finished telling the story, the teacher encouraged them to ask again. Panji was the first influenced student. He
raised his hand and asked the meaning of the word “genccology”. After expressing thanks, the teacher
answered it and made Panji as an inducement for others ot to be afraid of asking. Then, the second asker
finally delivered a question after having looked doubiful. The teacher said “good” and told her that asking was
better than fecling confused. All students had their tums to describe the jobs. The lesson continued with
material on application letter. The teacher asked if there was something unclear, but no single question was
asked. In the last 15 minutes, the teacher asked students to write application letters and subitied them at that
time or the day after.

Session 2. The second session was held on May 11t in 2006, and the author was the teacher. The material was

implemented in

rd was gi

the students who never asked. The teacher explained the material for several minutes, and then gave the
students chances for asking questions. It was also announced that every question meant a snack. Students
smiled widely and looked happy. A student raised her hand and asked the example of the present perfect and
the future use in direct and indirect specch. After the teacher said “very good” and got a name, the teacher let
the student choose ‘the snack and answer the question. Having noticed that, some students looked more
passionate than before. Four students followed to receive rewards from the teacher because of their questions.
Three of them asked afte the break time. About 20 minutes was left before the time was up. To spend the
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Session 3. The st planned acion implementaton s condaced on May 24, 2006. 1t was a grammar class,
reviewing all the English tenses that had been leared before. The teacher offered rewards for every question
students asked. More students tred to put questions forward. The teacher asked them to remember the patter
of some tenses orally. She invited the students to ask i they had difficultcs. She encouraged them by showing,
he rewards they would get for ther questions. Two students got rewards for thei questions afer they got
praise word: . Then, ? abilt King i i

with simple past tense type. They were just invited 10 ask the tcacher about the actvities that had done the day
before by using the pattern being trained. The questions with right pattern would deserve rewards. It first
round, there were about three students who raised hands 10 try and the fastest was chosen by the teacher. Not all
Students could deliver questions with the correct pattern. When this happened, the chance was passed to others
About three students raised their hands to try the teacher’s challenge in the beginning. Once a student was
incorrect, others looked more enthusiastic while raising their hands. The teacher offered a chance for
questonin befre going ahead (0 he excrcies. Finlly,  todent who became the first asker of the day asked
again between the Engli timple. She ot hersecond
reward. The gave brief explanation t0 her and well. The t

exercise paper to all students. It was a 40-multiple-choiceritem exercise to do. The teacher gave 15 minutes for
the first 20 items and then checked it out by getting students in tum to answer. When the bell rang, all the
exercises had been done and discussed.

At the beginning of Cycle 2, the students still showed their hesi
for asking. A female student looked shy,

n when receiving teacher's invi
ted, question, but finally,
question aftr the teacher kept on encouraging her. It also happened to ther students who nceded to be more
encouraged untl she asked her question. The students tended to ask their friends. At last, another female
tion. So, there were only. from two studens.
In the second session of Cycle 2, students responded bette for the chances of asking. The teacher kept on
? e Bihec
students did ot look at those who asked anymore. The class atmosphere was happier than before. More students
delivered questions. Five questions came up at this stage.
In the last s

5

1 of the project, the students were enthusiastic in responding for the chances of asking.

They did ot wait for the teacher’s encouragement any more. They looked very happy, and were not afraid of
delivering questions to the teacher. Even some students who had chance for asking got their second chance
without fecling shy or afraid. For every chance given, there was more than one student raising hands. It was
becau: not blame ‘making mistakes. In short,
their attitude towards invitations for questioning had changed: They looked more active for asking. Moreover,
12 questions were raised by the students during the last session. Questions that were raised during the second
cyele were tabulated in Table 2.

Table2
Number of Students Questions During Cycle 2

:S:mcn " 3 P [Total
= 5 L l\u 1|w i
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in sessions of the Cycl ed, in the last session.

From Cyele 1 to Cycle 2, there was an increase of 32.1% in number of questions: from 7 to 19. Based on the
SWOT analysis model, threat was the factor worth underlying. It s parly right o say that the students asked
because they desired fo the reward, not being challenged by the question itself. I the beginning, reward might

. but for some would have o asking activitis, as stated
orginally in Indonesia by the teacher when being inteviewed: “Yes,there is a progress although not too big,
s cnough Though the motivation s to get eward at frst, hopefully it becomes a habi for them that they will
ask whenever they don't understand, like that...”. Building confidence takes time. The author has identified
similar opinions elicited through interviews n the Indonesian language with the students:

My motivation for asking was just 0 know what | dor't know yet. Second, it becomes clearer, f we don'tunderstand
Yeah .. ooking o my rinds asking. Lalso motivaed in doing the same too, because .. because .. what is
it reward cauld be suppor

whats it.I'
Ve, confdent becase sy lassmats wrecnoyabe S0 | it Sy

because of rewards, ly built confidence for
them. When the author asked them whether they felt more confident afterwards, ale respondents said that
id “quite confident” for asking, because they had asked several times, which made
them familiar with questioning activitcs. So, the material reward was a temporary target to the studens. This
had led them to a questioning habit formation.

Conclusion and Suggestions

Based on the data analysis that has shown a steady increase in the questions quantity over time and an
improvement on behavir and atud, it coud be conclded that the inirted rspect-ncourgenent
approach ! criss of has beer Thos,
his approach, ingly old-fashioned, i hig en similar happen in
classroom. One abvious and serious weakness of this elassroom acton research i the abscnce of clear crieria
predetemined to judge success of an implemented action. It is suggested that other classroom action
vescarchers consider this, for action suceess eritria predetermination,is part of the classroom action research
fundamental principles.
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